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4kSIDENCE AND THE DYNAMICS OF STATUS ATTAINMENT
AS RELATED TO ASPIRATION FORMATION

Abstract

Data from a statewide probatility sample of Louisiana high.school seniors
are utilized to iti3sess the effects of,significant-other influence) on-Aspira-
q.ons. Two modes of peer influence are delineated - definer and model
influence - and contrasted with parental and teacher defined influence with-
in a causal model of aspiration 'formation. Residence controls are also
employed and the dynamics of significant-other influence are ipalyzed across
five community of origin categories. The results indicate that peer modeling
influence has, 4ngularly, the strongest effects on aspirations when con-
trasted to other forms of significant-other influence. The impact of peer
modeling behavior on aspirations was found to be significantivgreatec in
rural than urban communities, while an opposite residential trend was observ-
ed for parental influence. These results are interpreted in terms of the
structural character of peer-group inflUence and suggestions for additional-
tesearch are presented.
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Residence and the Dynamics of Status
Attainment As Related to Aspiration' Formation

For more than two decades sociologists have intensively investigated the

relationship between community of orientation, career aspiration formation and
4

status attaimbent% This research thrust received .its initial iipetus from

Lipset's analysis of the Oakland Mobility Study data which revealed,"signifi-
,

_

cant differences between the size of community in which the respondent spent

his most important}pre-employment years and his later job career" t(Lipse

1955: 221). People'from rural social origins were found, in generao

occupy lower-status jobs. Frottrihese data Lipset contended that the higher-

status mobility attainments of urbaOyouth were a result of higher-status_

aspiration levels engendered by class and community environments (Lipset,

1955: 226 -2).

Through the years, a rather large body of research on the relatiotishir

of residence and the mobility orientations emerged from Lipset's contentions

(e.g., see: kuvlesky and Reynolds, 1970A; 1970B, Glenn, Alston, Weiper, 1970).

In several studies, the orignial relationship between community of orients-

4

tion and aspiration-level have persisted even when limited controls Ifor

relevant variables were exerted (Youmans, 1956: Grigg and Middleton, 1960;

Burchin31, 1961; Sewell and Orenstein, 1965; and Kuviesky and Ohlendorf,

1968). However, it has been noted that lower aspiration levels manifested

by rural youth are probably due. to a consistent subsample of rural males who

plan to enter farming as .a future vocation. In studies where adequate con-

trols for the "plan to farm" variable have beeO introduced, residence varia-

tions in aspirations 'have failed to materialize (Haller, 1957; Haller, 1960



and Haller and Sewell, 1967). Furthermore, where respondents have been found

not to be oriented toward future farm occupations and controls for S.E.S.

$
wereexerted, no residence differences in aspirations have been noted (Middle-

ton and Grigg, 1959; Picou, TriCy and Hernandez, 1970). Concerning social

mobility Patterns; Blau and Duncan (1967: 292) have noted that lower occupa-

tionAl,attainme* of farm reared males is primarily attributable to lower

social origins.

4
The studies noted above were primarily interested in ascertaining the

relationship between residence and aspiration level?. However, with the

arrival of the Wisconsin model of status attainment (Sewell, Haller and
I'

Portes, 1969; Haller and Portes, 1973) the focus of research in this area

1has shifted to a more th retical orientation. The questions wiliCh now appear

worthy of systematic empirical inquiry relates to: (1) potential residence

variations in the social psychiSlagical dynamics involved in aspiration forma-

tion for the process of status attainment; and (2) the role aspirations play

in impacting on'subsequent career-,attainments. Research concerning these

issues is limited primarily to data on white male youth residing in the state
0

of Wisconsin (Sewell.Haller and Portes6 1969; Sewell, Haller and Ohlendorf,

4

1970). In this study, we hope to proVide information concerning the former

research question for a subsample of white male adolescents residing in the

state of Louisiana.

The Dgnamics of Status Attainment: The Wisconsin Model

The Wisconsin model originally was developed from a subsample of farm

residents living in the state of Wisconsin (Sewe11, Haller and Portes, 1969).

In contrast to the Blau-Duncan model (Blau and Duncan, 1967)4 which spe4fies

0 0 5
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a basic one step transmission process--parental status to achieve status - -the

Wisconsin model posits a three step transmission process.
1

Parental status

and mental ability are assumed to influenCeschdol performance and, in turn,

all three impact upon significant-other encouragement to attend college.

Significant other influence effects the formation of occupational'and-educa-

tional aspirations, which have a substantial influence on early educational-

and occupational attainments. Thus, the Wisconsin model suggests quite con-

vincingly that career aspirations operate as intervening variables in the

.10

Status an achieved status. Additionally, the effects of parental status on

Aspirations are mediated to some degree by the_influence of significant

others.

In a later article from,the same data set, the applicability of this

model Vas assessed for four additional residence categoriesvillagl, small

city, medium city, and large city (Sewell, Haller and Ohlendorf, 1970). The

results of this study indicate that the proposed model, with se5teral minor

. modifications% is "appropriate" for

of young white males from:a variety

4

interpreting the status attainment process

oftresidential origins (Sewell, Haller

and Ohlendorf, 1970: 1925). Although slight deviations were noted between

iesidence groups, the "Wisconsin Model" was found to account for 40 percent`",

of the variance in eatly occupational attainment and 57 percent of the vari-

ance in early educational attainment. Additionally, and more central to this

study, Approximately 31 to 35. percent of the variance in occupational aspire-

'For more detailed explications concerning these models, See: Sewell

and Hauser, 1972 and Haller and Portes, 1973.



I
)tions and 3J to 44 percent of the-variance in educational aspirations were

explained by the variables antecedent to aspirations.

The general objective of this paper is a partial replication of the

dynamics of the Wisconsin model atrosarresidence categories for a subsample

of white male adolescents residing is the state of Louisiana. Meeting this

.)
objective appears to be particularly salient for social mobility research for

several reason First, the fact that the Wisconsin model is restricted to

a sample of !Wisconsin white toles limits generalizability (Sewell, 1972).
+4,

Additional, research in ot*r.lregions of the country, for various subpopulations

and across cultures is extremely limited and just beginning to emerge (Carter,

1972; Carter, Picou, curry and Tracy, 1972). Second, although Sewell, Haller

and Ohlendorf (1970) state that the Wisconsin model is'applicable for white

miles from different residence groups, certain methodological problems temper

these conclusions. Schoenberg (1972) has pointed out that-standardized re-

gression coefficients arelsensitive to differences in standardized deviation

ratios across populations,-thereby, limiting the analysis conducted by Sewell,

Haller and Ohlendorf (1970) to Within model comparisons of variable effects.

Furthermore, due to-the large sample size, it was apparently impossible to

isolate statistically significant differences in variable effects across
-0

residence categories in the Wisconsin study;

From the available literature an residence, aspirations and status

attainment it appears rather problematic to draw substantive conclusions.

From studies utilizing aspirations as Viet dependent variable, we know little

about theory and something about the nature of iesidential variations in

level of aspiration. From the pioneering model construction of Sewell and

his associates, we know substantiallycmore about the theoretical dynamics of

0 07
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status attainment, but still are limited regarding what can be said concerning

I
the potential influences of 'residence on the causal linkages within the

Wisconsin model.

A Partial Replication of the Wisconsin Model

Our replication of the Wisconsin model is partial in several ways and

although these libtetions have been noted elsewhere, a brief consideration

of them is necessary.
2

First, we have no data concerting early career achieve-
/ 4

mente. Second, weJrtave no variable comparable to Ahe exogenous "mental

ability" variable utilized py Haller.and Ohlendori (1970). The first

limitation, restricts what can be said about status attainment se; however,
Ns

andust as important,'we,can evaluate the key social-psychological processes-
..._.

.

germain-to the Wisconsin model, we have relatively comparable data on academic

performance -significailt-other influenCe and educational and occupational-,

*-'"'aspirations. Concerning the second limitation, we know that the omission of

the mental ability variable should substantially 'reduce the explained yeti-

ante for certain endogenous variables (e.g., academic performance); however,

we feel that these results will not seriously bias our findings since it has

been shown in numerous studies that the correlation between mental ability

0
and social status is rather.small (Duncan, Featherman and Duncan, 1968;

Duncan, Haller and Fortes, 1968).

The original development of ihe Wisconsin model and its extension to

various residential groups was carried out utilizing aggregate indices of

socioeconomic status and significant-other influence. Most recently Hauser

2
For more information, See: Carter, Picou, Curry and Tracy, 1973.

0 8



(1972) has demonstrated the advantages of disaggregating the components 67r--

these variables. In the model to be analyzed beloW, our indicators of soeo-

economic status and significant other influence will be,presented in dis-

aggregated forms inin attempt to expand our understanding of the dynamics

of coatus attainment processes.

Specifically concerning the variable significant-other influence, our

data allows a comparison of the effects of alternative modes of peer influetce

on aspirations. Although Sewell and his associates, in the development of

the Wisconsin model, utilized a variable almost identical to-our "peer-model-

ing ", it appears froth his work that he would prefer a strafght-forward per-

ceived encouragement variable similar to the one he has for parents and

teachers. The reason for this inferred preference is apparent in light of

'the Most recent research ,bn significant other influence (Woelfel and Hailer,
4 - 1#' ) s

1971; Woelfel, 1972). The educationaliencouragement variables Seems to relit

resent a conceptualisation of significant other influence in terms of

"definers" (Woelfel and:Haller, 1971; Woelfel, 1972). *These variables appear

to measure

cant other

that aspect of significant other influence in which the signifi-

funetions primarily to define suitable edftational goals for the

respondent.

On the other hand, the "peer modeling" variable seems to represent a

different conceptualization in that it focuses primarily on the significant

other as a role model, rather thansas a definer. In-this case it is essen-

tially irrelevant whether or not the significant other has actually formulated

educational expectations for the respondent. In this instance, the respondent

is the active participant in that he is seen as attempting to model his

behavior on that of the siAlificant other. Thus, by utilizing the peer

0009
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modeling variable, the Wisconsin Model implicitly assumes_that, whereas parents
t

and teachers exercise their influenc1-4the respondent bYdefining'educa-
.

tional goals for him, Peerinfluence is exercised by role modeling behavior'

-on the part of the respondent himself, Since t* have measures of both types

of peer influence variables (peer encouragement and peer modethtg) in our

datli, set, we can make a preliminary assessment Of this assumption. Figure 1

presents the causal model which will be analyzed for Louisiana youth by

residence categorigs. The structural equations for the model can be,specified

4
employng path analytic notations where the 'direct effect of variable j on

i is expressed by Pij (Duncaft 1966):

G_ PTV + P
GMM 416XX tPG1E1

P'= PrG + PPUU + Pptp + PpxX -1-,Pp2E2

PTGG PTVV PTMM PT3E3

K = P
KG
G + PTV

PKMM PKXX P 4E4

F =PFe +PFVF +PF i;P
PFXX PF5E5

\\

iPP, PETT P
ERR. qir PEGG + PEVIk PEMM PEXX PE6E6

j = PjpP + PjIT + P jxK + PjpF + P.fGG + P jvV + PjmM + PAXI+ Pj7E7

where:

r r=r= rr= 0
13 14 15 16 17

r26 r27 r36 r37 446 r47 T56 r57

all remaining residUals relationships It 0.

(Figure 1 about here)
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Thedata
-2

A proportionate, etraLifiedo'randomcluster sample of Louisiana high:

school seniors v4sselected. High schools within the state were stratified

on the bisis of residence (urban-rural), school type (public7paroehiap, race,
SO

(blacks-white), and size of "senior class (less than 166, 100-500, over 500}':

All.public and parochial schools in the state were included in the sampling
,

.
' ,,,j(

frade, regardltsmeof racial exclusiveness. Questi(Aaaires were admitiistered
i t

.

to all sAiors present'the day group interviews were-scheduled.i The-4ata were

collected during the falleof 1970. The dataanalyzed are for white male

studAtts Vitt) all data pfesent.: We have data on 1,241 white males. Five.'

eanalysisresidence categories are for Our as as control categories

'v

rittal-farm, rural-nori-farm, village, small-city and! large city.

The exogenous va4ables 4tiliaed in ttis study are father- education,

mother's education and father's occupation. They are operationalizedas

follows:

;Father's Education V) - Determined by-the following question: What

t -

was the highest school gra4eetompleted by your father?

0 - None 7 - Seventh Grade'

)

1 - First Grade 8 - Eighth Grade

2 - Second Grade. 9 - Ninth Grade

3 -"Third Grade

-4 - Fourth Grade

5 - Fifth Grade

6 --Sixth Grade

14 - Some college

16 -- Bachelors degree
1

17 - 4me Graduate-School

10.- Tenth Grade 18 - Masters Degree
1

11 --Eleventh Grade 20 -'Doctors Degree

12 - Twelfth Grade

13 - Vocational-Technical

(1U 1 1
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Mother's` Education (M) Operationalized identically as "Fathers

EduCation."

Father's OccukdIgla (X) - Determined by assigning "Transform to NORC

scale" prestige seoresIDuncan, 1961:f263-275) to the occupation, industry,

and class of wor',-Ir that the respondent indicated described the job-his

9

father held in November 1970; If the fdther was, or deceased at

the time of the study, the last job held by the respondent's father was

coded.

Five intervening variabes were inco7orated Into the model presented

'there. They arel high echool*grade-point average, parental educdtional

encouragement, teacher's edutationalencouragement, peer's educational encour-

*gement, and peer modeling behavior. These variables are operationalized as

follows:

High School Grade Point Average (G) - Determined by the respondent's

report of grades received in an exhaUstive list of high school courses.

Additionally, actual grade point average was obtained from guidance counselors

for approximayly half the respondents. The zero-order correlation between

reported GPA and actual CPA is .773. Reported GPA was selected as an in-

dicator of this variable primarily because the loss of sdinple size Vas

negligible. A correction for measurement error has not been4iade in this

paper because we have not yet determined the proper measurement model.

Ilrental Educational Encouragement (P) - Determined by the following

question: In general, my parents have --
0

1 =1Strongly discouraged me from going to college

2 = Discouraged me from going to college

3 = Have not influenced me one way or the other concerning going to
college



4 = Encouraged me-to go to college

5 Strongly encouraged me to go to colldie
4.

Teacher's Educational Encouragement (T) - Operationalized identically

as "Parental Educational EncourageMent."

peer's'EducaticalcouraEnement, (IC) -,Operationalized identically as
I

"Parental Edteational Encouragement."

peerliodeaagi (F) - Determined by'the-followitig question: Most of my

close friendp are --

1= Going to college

0 = Not, going to college, prof ably going to work
Irk

0 = Going into military service

A -
The two ultimate dependent variables in thisostudy are educational

occupational aspirations. They are operationalized as follows:-

Educational.Aspiration (E) - Determined by the following question:

mueh education do you desire and will actively attempt to get?

0 - nbne,after high school

1 - vocational - technical

2 -'some cotter

Occupational Aspiration (J)

4 - Bachelors degree
A.

6 - MasteriL degree

8 - Doctors degree

Determined, from the following question;

10

Now we would like to know what job you desire and 411 attempt to attain as

a lifetime job? Responses were coded in the same manner a. "Father's

Occupation."

Models are developed and contrasted for five residence categories: )

(1) rural-farm; (2) rural non-farm; (3) village (less than 2500 population);

(4) small cities (2,500 to,100,000) and (5) large city (100,000 or more).

Residence was ascertained from-an item on the questionnaire uthich asked the

0 3
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respondents in what area had they spent most of their life? It should be

noted that these categories differ slightly from those utilized by Sewell,

Haller and Ohlendorf (1970) in their expansion. of the Wisconsin model. Our

residence distinctions differehtiate more between rural areas, while Sewell,

Haller and Ohlendorf (1970) distinguished more for urban areas. Specifically,

we treat separately farm and non-farm categories. In contrast Sewell, Haller

and Ohlendorf (1970) only have one category noted as rural. However, we

include in our small city category both of Sewell,-Haller and Ohlendorf's

(1970) small and medium city distinctions.

Results a

,The data analysis shall proceed in the following manner; first, means,

standard deviations and the gross variable interrelationships, in terms of

zero-order cOrrelationr, are presented for each residence category and the

total sample in Table 1; second, path regression coefficients (unstandardized

betas) for each control category are noted in Table 2; third, significant

differences between the slopes of the unstandardized coefficients are pre-

sented by specific paths in Tables 3 and-4; finally, the path regression

coefficients were decomposed into direct and indirect effects and these data

are presented in Table 5 (Finney, 1972).

An additional comment is also necessary regarding the research strategy

utilized in this study. Whereas the objective in the development of the

Wisconsin model was one of deriving a scheme which depicted the general

process of status attainment, our interest in understanding the dynamics of

the status attainment process involves a more detailed consideration of

through what social mechanisms does each variable effect subsequent Variables.
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In order to ascertain this objective, just identified models are calculated

for all control categories and paths are not eliminated either on a priori

theoreti'cal grounds or on a post facto empirical basis. As paths are elimin-

ated from models, the magnitude of any causal effect is underestimated, assum-

ing all positive effects. However, in an effort not to eschew parsimony, it

should be noted that given that the theoretical relations posited in a model

are reasonably valid, unnecessary paths will be characterized by values

approaching zero.

A brief consideration of Table 1 indicates that the means and standard

deviations of the variables are, in telers', comparable across residence

categories. As would be anticipated, mean differences do appear for back-

ground variables,particularly, as one moves from rural to urban categories

'for father's education (V) and father's occupation (X). Also along these

lines, the standard deviation is somewhat smaller for the variable., father's

occupation (X), in the rural-farm category, The mean educatiOnal and occupa-

tional aspiration level for the respondents in urban contro tories is

also slightly higher than that of the respondents in the rural.categories.

The most acute differences in the means of these variables is apparent when

the rural-non-farm respondents are contrasted with large city respondents.

These results concur with trends noted tn previous studies primarily interested

in isolating residential variations in aspirations.

(Table 1 about here)

Concerning the zero-order correlations presented in Table 1, one apparent

finding relates to the two alternative modes of peer significant-other in-

fluence. Fox all control categories, stronger correlations were observed
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between the peer nod ling variable (F) and the two dependedi variables than

the friend'S enC611 ainent variable (K).

This general relationship is clarified by the resu1ts of the path

regression analysis prestnted in Table 2. Peer moteling (F) was found to have

significant direct effects on both dependent variables for all control cate-%

gories, whereas, peer encouragement (14 only manifested significant effects

on both dependentatariablesAn the large city category. Further, peer

encouragement was found to exert a significant direbt effett on educational

aspirations for the total sample. These findings strongly suggest That the

I
mechanism whereby peers influence the educational and occupational aspirations

of youth is largely through role modeling behavior.

I

An additional point of interest concerning peer significant other ?Sflu-
....

ence relates to the fact that peer modeling appears to manifest influence

more on occupational aspirattIons. Thus, a students' association with peers

4
who plan to attend college not only significantly effects his college aspira-

tions, but also apparently substantially impacts on occupational aspirations.

(Table 2 about here)

In viewing the path regression coefficients in Table 2, it should be

noted that our primary interest is comparing variable -effects across resi-

dence categories. lAccordingly, in Contrasting unstandardized effects across

11It

residence categories, little can*be said with regard to within model effects.

Furthermore, the fact that each residence category is characterized by dif-

ferent sample sizes is important for interpretatirg "statistically significant"

"`

0 1 6
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differences. Since "statistical significance" is sensitive to sample Size,

our interpretations will attempt to concentrate on estimations of "substan-

tive" significance.' For illustrative purposes all "statistically significant"

coefficients are noted by an asterisk.

The coefficients of determination for our models are quite similar to

those obtained in the Wisconsin model for educational aspirations. H6wever,

we do have substantially largeF residuals far occupational aspirations. The

effects of the socioeconomic status variables on subsequent endogenous variables

are rather weak. In an attempt to isolate differences between residence models

an analysis of covariance was conducted (Carter, Picou, Curry and Tracy,_1973).
3

Table 3 reveals that significant t-valuesobtained for four paths
PTG:

P
FG*

P and PEr An interpretition of these differences can be made from

Table 4 which'presents both standardized and unstandardieea coefficients for

each path by residence group.

(Table 3 about here)

Grade point average (G) was found to have differential effects, I));

residence, on both perceived teacher expectations (T) and peer modeling (F).

The patterns for both of these paths are rather mixed. Grade point average

(G) has a more substantial effect on teacher expectations for rural-farm respon-

dents than in any other residence category. In both the rural non-farm and vil-

lage categories grade point average (G) is negligible in effecting teacher ex-

pectations, while larger coefficients obtain for small-city and large city

respondents. For the effect of grade point average (G) on peer modeling (F),

small coefficients obtained in the rural farm and village categories. In

the rural non-farm category the strongest effect of this path was found.

3
For more information see Appendix A.

t) 1 7
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(Table 4 about here)

In contrast to the rather mixed pattern of grade point average effects

noted above, the significant differences noted for perceived parental encour-

agement (P) and peer modeling (F) on educational aspirations (E) tend to be

.in rather consistent directions. Parent's encouragement (P) has consistent

and substantially stronger effects on aspirations as one moves from rural to\i

urban along the residence continuum. Parental encouragement has a consider-

ably greater impact on aspirations for urban than rural youth. In contrast,
4

the influence of peer modeling behavior is greater on aspirations of rural

youth and steadily decreases as one moves along the residence continuum to

the urban categories. These findings suggest that the dynamics of inter-

personal influence vary by residence.

What appears to be happening is that urban youth receive considerably

more influence from parents than do rural youth for the formation of educa-

tional aspirations. The variation in influence of peer modeling is not as

drastic' as the variation in parental encouragement. Urban youth appear to

utilize parental encouragement and peer modeling; however, rural youth,

particulatly rural farm ilafh, receive little or no impact from parental

encouragement for the formation of educational aspirations. One explanation,

admittedly speculative, for those trends is that parental-child relations

in rural areas is inconsistent with dominant cultural values. That is,

rural youth ate oriented toward an "off the farm" future because of the

limited career opportunities in rural areas and the steady decline in farming

as a viable vocational option. Rural parents therefore, are in a rather

limited position with regard to influencing their offspring. This pattern

0018
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:or

does not necessarily characterize urban ant- child relations. On the other

chand, peer behavior is a more significant variable for the rural farm youth

because of the consistency of the "off the farm" orientation.

Turning to Table,5, one final; thatethe total effect of father's education

(V) on educational aspirations is similar for all residence categories except

the rural non7farm youth. For rural-farm and rural-non-farm respondents

virtually all $61 the total effect of father's education is mediated by inter-

vening variables. 'On the other hand, for large city and village respondents,

only approximately 30 percent of the total effect was absorbasl_by intervening

variables. For the remaining residence category, small city, approximately

one-half of the total effect of father's educational aspirations was found to

be indirect.

The total effect of father's education on occupational aspirations was

found to vary considgrably across residence categories, ranging from .514

for village youth to .016 for rural non-farm respondents. The intervening

variables, primarily significant-other influence, were found to mediate most

of the effects of father's education on occupational aspirations for all

residence groups, except village youth. For this group, over 80 percent of

the total effect was found to be non-direct.

The effects of mother's education on educational and occupational aspira-

tions were found to exhibit mixed patterns (Table 5). The total effects for

this variable were largest for occupational aspirations of rural-non-farm

and farm youth. Most of the total effect across residence groups was direct

for rural farm youth, while indirecefor all other categories. A rather mixed

pattern was also observed for the mediation of the effects of mother's educa-

tion on educational aspirations. The total effects of this relationship were

OW 9
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found to'be primarily director, spurious for small city and rural farm

youth,

(Table 5 about here)

For all residence categories, the relationships observed betWeen father's

)occupation and occupational aspirations were direct. The total effects of

father's occupation on educational aspirations were in contrast, weak, but'
0

still primarily direct, except in the large and small city groups. Of all

the exogenous variables, the effect of father's occupation were found to 1*

absorbed the least by the intervening variables included in the Analysis.

of grade point average were found to be stronger in all

aspirations. Furthermore'? the effect of grade point

The total effects

cases for occupAp,ional-

average on both dependent variables was primarily/direct, The direct effects

of grade point-average on aspirations tended to be larger for

rural youth, with the exception of the rural farm category.

Summary and Conclusions

In this study, an attempt has been made to investigate the dynamics of

status attainment,relating to aspiration formation, for a subsample of

southern white male youth from five residence groups. A causal model was

introduced, with limitations, and path regression coefficients were calculated

for this model f each residence category. Initially, two findings appear

to be particularly salient for status attainment research. First, our

findings tend to indicate that very little variation in variable'effects

were found for the model across all residence categories. Actually, only

tour paths in the model were found to manifest differential effects by

01120
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residence (
PFG; PEP: PEP).

This finding tends td; support the results'

obtai'lied by Sewell, Haller and Ohlendorf (1970) for their sample of Wisconpin-

white males even when additional analyses were conducted spe*ficalIy to

isolate such variations. Thus it appears tha4 the'dynamics of the Wisconsin

model, at least up to the aspiration stage, aTe consistent for White males

. residing in the deep South.

Second, our analysis has provided interesting results concerning the .

nature and impact of peer infi<nce on aspirations. ,Peers appear to functionN-

more as role models for youth, rather than definers for behavior. For the

calculations of models within every residence category, the "peer modeling"

(F) variable was found to be a1better predictor of aspirations than the

"fr nd , s encouragement" variable (K). Once again, these findings suggest

that the dynamics of status attbi.nment, as depicted by the Wisconsin -odel,

appears to be accurate. The Wisconsin model, in terms of the operationaliza-

tion of significant-other influence, posits that parentsAand teachers operate

primarily as definers for future career behaVior, whereas peers operate as

%Odell! (Hauser, 1972; Sewell and Hauser, 1972). This a priori theoretical

assumpti4 certainly,appears justified in'light of our empirical results.

Anotiker question worthy of inquiry concerning significant-other influ-
.

ence relates to comparative influence of the components -of this variable on

aspirations. The influence of peer modeling (K) and parents (P) appears to

be stronger within all residence groups than the influence of teachers (T) and

friend's encouragement (K). For the Wisconsin model, Sewell and Hauser

(1972: 857) note that the influence-of parents and peers are "about equal"

and approximately twice that of teachers. Table 6 presents the path coef-

ficients in standardized form for each component of significant-other influ-

CUCl2l
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ence on aspirations. Our results indicate that fOr educational aspirations

(E)', peer modeling (F) is a stronger pedactor than parents encouragement (P).

Teacher encouragement is an extremely weak predictor of both educational and

occupational aspirations, while friends encouragement (K) did manifest an 3 '

appreciable effect on career aspirations for large city rcspondents.

(Table 6 about here)

Other studies have presented rather mixed findings regarding the relative

influence of parents and peers on adolescents' educational aspirations. For

example, Main and Coleman (1965) and Berriott (1963) conclude that peer

influence is stronger for educational goals than parental inf!tuence. On the

other hand, Simpson (1962) and Kande' and Lesser (1969) report findings that

suggest that parents have more influence than peers for the formation of

educational goals. Our findings may shed some light on this controversy, as

these studies employed various measures of peer influence, some being quite

indirect. When peers are viewed via alternative modes of significant-other

influence, our results suggest differential impacts on educational aspira-

tions. When constrasted in the role of definers, parental encouragement

appears to be substantially stronger than peer encouragement. Thats to say,

it appears that parents have more influence on educational aspirations than

peers in terms of perceptions of actual encouragement to attend college.

However, youth who have friends that plan to go to college tend to be in-

fluenced strongly by the model of future educational plans presented by their

peers. The existing controversy in the literature appears to have overlooked

the mode of influence of peers. From our findings and those of Sewell and

his associates, we suggest that peers exert influence on adolescent's educe-

2 2



tional goals primarily as models

primarily through encouraging or

levels for the future.

With regard to the signific

Fy

qs

20,

for behavior and that parents influence

defining appropriate ediational attainment

t differences found in the covariance analy-

sis, it appears that possibly these variations could have obtained by chance

alone. Taking into consideration the fact that thirty= -five paths were calCu-

latect for each model, the fact that only four were found to differ across

residence reveals that the models were very comparable. The differences

isolated for P
TG

and P
FG

revealed no specific patterns except for the fact

that grade point average bad very weak effects on teacher encouragement for

rural non-farm and village youth and that grade point average manifested

weak effects on the peer modeling variable for rural farm, village and small

city youth.

Concerning the patterns observed for the effects of parents' encourage-

mint and peer modeling on educational aspirations, it appears as though peers,

as models, have more influence on the formation of the educational goals of

youth than parents functioning as definers. Particularly, the weak impact

of parents' encouragement on the educational aspirations of rural farm youth,

coupled with the much stronger effects of peer modeling for this same contrel

category, suggests that significant-other influence may be-operating in a

different manner for students who reside on farms. Further inquiry should

attempt to explore, in more detail, the implications of this finding.

Finally, as the decomposition of variable effects suggest, many effects

of the exogenous variables appear to be direct, despite the intervening vari-

ables incorporated in this study. Additionally, our results also reveal,

similar to the Wisconsin model, that grade point average manifests direct

()023
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effects on aspirations which are not mediated by the significant other in-
.

flyence variable. These findings tend to agree with recent Aaalyses per-

formed on the Wisconsin data set (Hauser, 1972; Sewell and.Hauser, 1972) and

indicate that future studies, while trying to minimize and decrease error

measurement, should attempt to incorporate "addititn4 intervening variables

;which may absorb the direct effects of predictor variables.

t
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TABLE 2s Path'Ragression Coefficients, Multiale CorrcLa.tions eltd
intercepts by Reaidcgce Croups and Total Sample

Raiidanee Category
and Depandeot
Variables V 14 X R

2

Rural -Farr
C .029 -.017 .009 1.79 .048

. -7 .017 2025 .004 .405* 2.39 .1/1
T .013 .009 .002 .405* 2.57 .131
s 0 -.008 .030 .004 .253 2.84 .055

7 .035* .017 .005 .055 -.397 .184
K .027 .123 .053 .762* .052 .000 .260 2.45* -5.91 .461

. F J -.207 .438* 2.35 1.07 -.835 11.43* 21.79 .527

Rural-Noe-Fara 4.

.642 .664

G .027 .050 -.002 1.76 .079
7 .036 .076* -.007 .051 3.08 .709
T .033 .057 -.002 -.025 3.00 .081
L -.003 .087* -.005 -.084 3.28 .056
1 .031* .011 .003 .292* -.832 .372
s -.021 .048 .042* 1.36* .3 -.184 .175 1.43* -5.51 .438
3 -.555 .099 .303* 2.21 -1. 2 2.04 .511 12.61* 34 59 .306

Village
C .035 .011 .004 1.84 .031
7 .026 .017 -.005 .027 .. 3.97 '.849
T -.029 .024 -.004 .053 4.35 .019
K -.048 -.015 .004 .156 3.efr-' .048
7 .000 .034* .006 .016 1..059 .103
1 .107 .049 .027 1.05* .422 -.068 .051 1.51* -5.33 .380
J .462 -.194 .597* 3.56* .957 2.53 .762 4.81* 11.93 .392

Sushi City
C .014 .021 . .003 1.99 .038
PI .029* .031* .007* .144* 2.79 .120
2 .030* .016 .006 .193* 2.70 .086
1 .032* -.002 .001 .107 3.04 .031
r .016* .011 .002 .088* .041 .041
Z .069* .097* .007 .97e* .664* .161 .170 1.41* -6.1: .410
J .022 -.160 .269* 3.55* 7.59* 1.77 .103 4.04* 24.22 .121

Large City
C .001 .019 .006* . 1.84 .0:7
P .018 .035* .007 .347* 2.18 .158
T -.003 .024 .009* .281* 2.57 .084
1 .020 .018 .006 .228* 2.31 .078
F .023* .001 .004 .1 * -.175 .130
1 .104* -.031 .010 .76 * .669* -.066 .515* 945* -4.75 .389
J -.106 .032 .268* 3.17* 1.60 -.163 1.71 *45.56* 31.24 .216

Total
G .015* .018* .004* 1.91 .038
T .028* ,032* .006* .198* 1 2.68 .120
2 .013 .021* .006* .195* -. 2.78 .056
1 .011 .011 .003 .131* 3.02 .024
7 .022* .011* .004* .114* ' -.199 .137
1 .079* .048* .019* .955* .510* -.012 .229* 1.48* -5.37 .411
J -.028 -.002 .326* 3.36* 1.31* .898 .630 6.28* 25.62 .192

Variables are: V Father's education
N Mother's education
X Father's oc. ration
C Gro4p point avirage
P Parent's educational

encouragement

Teacher's educational encouragement
K Friends' educational encouragement

Peer Modeling
E Educational aspiration
J Occupational aspiration



TABLE 3: Standardized Regression Coefficients of

Covariance Analysis and T-Values for

Residence as Cateioric Variable*

Path Residence Regression
Category

Coefficient T-Value

PTG
-.303 -2.07

TG J.

,414 2.95

pEP R
3

.696 2.53

PEP R
4

.665 2.47

P
Er

R
3

-.185 -2.09

PEF R
4

-.248 -2.95

*Only Significant T-Valnes Reported

(J028



TABLE 4: Standardized and UnqandarsItzed Regression Coefficients
By Residena?. Groups for Signidi-Cant_Residential Differences

Between Paths Obtained in Covariance Analysis

Path Rural - 'Faint

B b

Residnce
Rural-Non-Farm.

fi b f

Category
Village

B

Small.

B.

City Large Cit

4......

PTG

r
FC

PEP

P
EF

.331

.077

.015

.444

.405

.055

.052

2.45

-.022

.411

.112

.274

-.025

.292

.338

1.43

.047

.027

.132

.277

.053

.016

.422

1.51

.147

.131

.213

.243

.193

.088

.664

1.41

.218

.204

.232

.175

.281

.137

.669

.945
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APPENDIX A

, A statistical comparison of all, coefficients across res!dence groups was
conducted. A form of covariance analysis was utilized. The covariance
model takes the following form:

Y = f(Xl, a2, X3, X4, X5D" DX1"DX DX3, DX4, DX5).

where:

I - predicted dependent variable(s) (aspirations)

X
1
= first predictr variable

X
2

X
5
= second to fifth predictor variables

D = dummy variable, i.e.; residence

= product of X1 snit dummy variable and each Qknervation

DX
2

DX
5
= products of predictors and dummy variable for each

observation, etc.

The model'was run as a regression model. If the regression slope associated
with the dummy variable is significant, the intercepts between residence
groups differ when Y is regressed on X1, XVI etc. for each group. If the
slope associated with either of the product terms is significant, then the
slopes differ. between Y and the associated X when Y is regressed on X, and
X
2 separately for categories represented by the dummy variable, i.e.

residence. Tables will be supplied upon request. For more information SEE:
Evans W. Curry, "A Theoretical Model of Anticipatory Success: 'An Empirical
Evaluation" (unpublished Ph.D. Dissertation, LSU, August, 1973).
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